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Scope of the
presentation

«  Summing up the Italian CPD policy

« Searching for indicators of PL and
connecting them to CPD policy

* Proposing literature-based categories to
analyze the CPD policy and programs
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Teacher Education National Plan (TENP)

“Teacher Education is for country” (MIUR, 2016) 1- g @

™ ' Mg
= The Law “La Buona Scuola” (The Good B8 58 6 R R G
School) decreed that CPD is compulsory,

{ Teacher Education is
structural and permanent (2015) Compu|sory, structural

and permanent

= Ministry of Education answered the norm

designed plan named TENP
TENP convers 3 years

= The plan was designed to reach, From 2016 to 2019
potentially, 750.000 teachers

= For the first 3 years of the plan,
Government invested 1,4 billion €

= 1,1 billion in a yearly individual card
worth 500 € for buying books,
technologies, individual courses

= 325 million for funding local PD
activities and programs

325 million for funding
local PD activities

MIUR, 2016; Parlamento e Presidenza della
Repubblica (2015)
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GOVERNANCE OF TENP ver. 2016-19
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GOVERNANCE OF TENP ver. 2016-19

Ministry of Education [\ Delegated school tasks

20 Regional School Offices

Funding

PD activities
™ National priorities
network areas
Delegated
school
MIUR, 2016
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GOVERNANCE OF TENP ver. 2016-19

Delegated school tasks

National priorities

Universita LUMSA

National priorities - 2016-19

« School autonomy in teaching and

PRIORITY 1 Organization

» Evaluation, self-analysis, and school
Competencies for improvement _

school effectiveness » Competence-based education and
educational innovation

» Language learning

+ Digital skills and new learning
environment

Dual system

PRIORITY 2

XXI century skills

.
* Integration and citizenship

PRIORITY 3 + Disabilities and inclusion

Competencies for » Social cohesion and prevention of early

inclusive school school leaving

MIUR, 2016
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LOCAL LEVEL: RULES FOR PARTICIPATION - ver. 2016-19
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National priorities
Same e SRR

COHERENCE DURATION STANDARD AUTONOMY

With national - : Not less of one unit

priorities and Tralnlnﬁ ouunr:s of 25 x year for each ;ll'.each-e f can chqqse
eEe ey Teedks teacher is training activities

AahY LAY Y

TYPOLOGIES CERTIFICATION
Workshops, seminars, conferences, academic Participation in initiatives organized by

courses, research-group, twinning and school, delegated school, school network,

professional exchanges, online courses, etc. Ministry, or individual one

— _
Fundi

MIUR, 2016
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BREAKING POINTS OR DEVOLUTION?

TENP 2016-19
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Priorities

TENP, 2019-20
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Governance

X/

Typologies

Training

units

TENP 2016-19

» School

effectiveness

* XXl century skills
* Inclusive school

. Ministry of

Education

. Regional Office
. Delegated school

Government and
Ministry of
Education

Workshops, seminars,
conferences,
academic courses,
research-group, etc,

25 hours
1 unit x year for
each teacher

TENP 2019-20

24

million €

» Civic education and

sustainability

+ STEM

* VET system
+ ECEC

 Early school leaving

&

TEACHER
NATIONAL
CONTRACT

v
X

TENP 2020-21
32

million €

* Online learning in the
midst of COVID-19
» Civic education and

sustainability
+ STEM

* New norms and
educational policies

&

TEACHER
NATIONAL
CONTRACT

&
X

Parlamento e Presidenza della Repubblica (2015)

MIUR (2019); MI (2020)
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NEW MODEL OF TENP - ver. 2019-20 | 2020-21

Key elements of the new model

Local level

Governance

* Ministry of Education
 Regional School Offices

» Delegated schools | Schools
* 318 network areas

Schools design TE initiatives
coherent with national
priorities and their self-
evaluation processes and
improvement plans

Funding

(-v 40% for national priorities
60% for local initiatives

Length

« 1 year for TENP

 No limit of hours for training
unit

TEACHER NATIONAL
COLLECTIVE CONTRACT

Parlamento e Presidenza della Repubblica (2015)
MIUR (2019); Ml (2020)
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INDIRE EVALUTAION STUDY (2019)
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Network areas =
20% of the total | 318
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an
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ofdeg"a Mar Tirreno /

Q9.

9 -19 schools

o
Cannes

—e 20 - 30 schools

——=o Teachers ended PD activities

v

Palero

Trapanif o =

; Q
Marsaia SicWh

Tunisi Siracusa
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On average left early PD activities

o

INDIRE (2019)

Universita LUMSA 10 |



INDIRE EVALUTAION STUDY (2019)

TALIS 2018

Percentage of teachers reporting the following barriers to their participation in CPD

—

There are no incentives for participating in professional e
development

39,1

" 21,0

There is no relevant professional development offered

38,7

I 36,8

Do not have time because of family responsibilities

Professional development conflicts with the teacher's work 52,9

Seliedile I S S, 3

26,7

E—— 34,1

There is a lack of employer support

43,5
Professional development is too expensive

T 53,6

10,3
Do not have the prerequisites

I 15,4

0,0 100 200 300 400 500 60,0 70,0 80,0

EU total-23 OECDaverage-31 mltaly
INDIRE (2019)
Universita LUMSA Source: OECD, TALIS 2018 Database 11 |



INDIRE EVALUTAION STUDY (2019)

Percentage of network areas reporting information about five indicators of PL | N = 64

* CoP = Conversations and

: . Typologies of PL
O 1 collaboration about teaching 100 experiences
* AL = Small groups task, Q&A o %0
sessions, microteaching, etc. 90
How have teachers chosen .
60
— Have PD activities provided for 50 48,6
f 'I a transfer into classrooms of 43,0
K&S proposed? 40
. 29,5
' Have K&S proposed during PD
,M activities transformed 20
. teachers’ teaching?
10
Have schools organized meetings 0
to share with colleagues K&S Community of  Active Autonomy Transferinto Impacton  Sharing with
proposed during PD activities? practice learning classroom teaching colleagues

Adapted from: INDIRE (2019)
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Literature on CPD

Impact on Impact on :
Context P P Effectiveness Models
teacher student
o Impact on teachers Impact on students’ Effective
Local initiatives and . ) | . h istics of Approaches
tional program (bellgfs, practice, earning (narrow or characteristics o promoting PL
na identity) broad measures) CPD program

7

(Y

LA

L|terature Categories explaining the brief and long-run effects

source of PL policies and programs

+ Teacher's classroom practice
Guskey (1986, 2002)  CHANGE in « Student learning outcomes 1

+ Teachers’ beliefs & attitudes

A. Kennedy (2014) Increasing capacity for professional autonomy and agency

.

Universita LUMSA 13 |
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LITERATURE-BASED CATEGORIES

Literature Literature-based categories explaining the brief and long-run
source effects of PL policies and programs

» Teacher’s classroom practice
Guskey (1986, 2002) CHANGE in « Student learning outcomes \/

» Teachers' beliefs & attitudes 1

A. Kennedy (2014) Increasing capacity for professional autonomy and agency
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WHERE NEXT?

Issues and essential questions

1. Policies and programs @
informed by literature on \/ pad

CPD

Ho much time is
needed to foster
teachers’ change?

How to learn about

_ o teacher’ learning?
2. Understanding PL more Vv
2B By
deeply Py K@\;: Py How to design
o —— studies and policies

to promote PL?

3. Conceptual solutions to \/ PLD

design and assess CPD

. . A How can we provide
poI|C|es and programs (see guidancZ?

TALIS, Schleicher, 2016)

o
4. Five conceptual categories \/ N\

5. Emerging issues and open

questions :k

| Universita LUMSA

How to understand

changes in students’
learning?




Email: m.gentile@lumsa.it

Twitter: @genmau

Many thanks!

Prof. Maurizio Gentile
Web page

ECER 2021 GENEVA onine

Credits
The author used
templates provided by

/ LUMSA, Slidesgo and Freepik



mailto:m.gentile@lumsa.it
https://www.lumsa.it/maurizio-gentile
http://www.lumsa.it/
http://bit.ly/2PfT4lq
https://bit.ly/2AB5gGa

References

= Burstow, B., & Winch, C. (2014). Providing for the professional development of teachers in England: a contemporary

account of a government-led intervention. Professional Development in Education, 40 (2), 190-206.
doi:10.1080/19415257.2013.810662.

= European Commission/EACEA/Eurydice (2015). The Teaching Profession in Europe: Practices, Perceptions, and
Policies. Eurydice Report. Luxembourg: Publications Office of the European Union.

= Guskey, T. R. (1986) Staf f development an d the process of teacher change, Educational Researcher,15(5), 5-12.

= Guskey, T. (2002). Professional development and teacher change. Teachers and Teaching: theory and practice, 8 (3/4),
381-391.

= INDIRE (2019). Monitoraggio Piano Nazionale Formazione Docenti 2016-19. Incontro di lavoro con i gruppi regionali di
monitoraggio. Roma 12-13 dicembre 2019. Roma: MIUR. Available from: https://adiscuola.it/incontro-di-lavoro-al-miur-

con-i-gruppi-regionali-di-monitoraggio-del-piano-nazionale-formazione-docenti-1619/. [Accessed: 19/01/2020].

= Kennedy, A. (2014). Understanding CPD: The need for theory to impact on policy and practice. Professional Development
in Education, 40(5), pp. 688-697

= Kennedy, M. M. (2019). How We Learn About Teacher Learning. Review of Research in Education, 43(1), 138—162.
https://doi.org/10.3102/0091732X19838970

= Joyce, B., & Showers, B. (1980). Improving in-service training: The messages of research. Educational Leadership, 37,
pp. 379-385.MIUR. (2016). Piano per la formazione dei docenti 2016-2019. Roma: MIUR. Available from:
https://www.istruzione.it/allegati/2016/Piano_Formazione_3ott.pdf.[Accessed: 21/04/2017].

Universita LUMSA 17


https://adiscuola.it/incontro-di-lavoro-al-miur-con-i-gruppi-regionali-di-monitoraggio-del-piano-nazionale-formazione-docenti-1619/
https://www.istruzione.it/allegati/2016/Piano_Formazione_3ott.pdf

References

= Lieberman, A. (1995). Practices that support teacher development: Transforming conceptions of professional learning. Phi
Delta Kappan, 76, 591-596.

= Lieberman A. & Pointer Mace D.H. (2008). Teacher learning: the key to Educational reform. Journal of Teacher Education,
59(3), pp. 226-234.

= MIUR (2016). Piano per la formazione dei docenti, 2016-19. Roma: MIUR. Available from:
https://www.istruzione.it/allegati/2016/Piano_Formazione _3ott.pdf. [Accessed: 19/01/2020].

= MIUR (2019). Formazione docenti in servizio, 2019-20. Assegnazione delle risorse finanziare e progettazione delle
iniziative formative. Roma: MIUR.

= MI (2020). Formazione docenti in servizio, 2020-21. Assegnazione delle risorse finanziare e progettazione delle iniziative
formative. Roma: MIUR.

= Parlamento e Presidenza della Repubblica (2015). Riforma del sistema nazionale di istruzione e formazione e delega per
il riordino delle disposizioni legislative vigenti. Legge 13 luglio 2015, n. 107. In Gazzetta Ufficiale della Repubblica Italiana.
Serie Generale n.162 del 15-07-2015. Available from: https://www.gazzettaufficiale.it/eli/id/2015/07/15/15G00122/sg.
[Accessed: 15/10/2015].

= Schleicher, A. (2016). Teaching Excellence through Professional Learning and Policy Reform: Lessons from Around the
World, International Summit on the Teaching Profession. Paris: OECD Publishing. Available from:
http://dx.doi.org/10.1787/9789264252059-en. [Accessed: 12/12/2019].

Universita LUMSA 18


https://www.istruzione.it/allegati/2016/Piano_Formazione_3ott.pdf
https://www.gazzettaufficiale.it/eli/id/2015/07/15/15G00122/sg
http://dx.doi.org/10.1787/9789264252059-en

